Sustaining MindUP in the classroom: Factors associated with continued use of a

mindfulness-informed social emotional learning program

Andrea Delaney!, BMSc; Sandra Savagel<, MSW; Claire Crooks!, PhD.; Terry Spencer? MEd
ICentre for School Mental Health, Western University 2London District Catholic School Board, London, Ontario

INTRODUCTION RESEARCH OBJECTIVE FINDINGS

Limited research exists about factors that influence Throughout the 6-years of our university-school district partnership, we planned for sustained program implementation in LDCSB schools
the sustainability of universal mental health promotion through multiple support strategies. After significant investment in training, supports, and resources, the school board indicated an . .
. . . . . . . . . . Sustained Non start/ Chi square test of
programs after the controlled and supported environment interest in exploring the extend to which the program was being used among the trained educators after the completion of the intervention n (%) Discontinued independence

of a research study ends. This sustainability study research. This is a descriptive study exploring factors associated with sustaining MindUP™ in elementary classrooms of a Catholic n (%) 2

| | . X
explores  the —factors ~assoclated with sustained B o1 40| District in Southwestern Ontario following outcomes evaluation research. We studied this in a descriptive way through a (DOF, N)
implementation of MindUP™ a mindfulness-informed

social and emotional learning (SEL) curriculum in schools naturalistic design, given that implementation occurred over several years and educators received different training and supports. P

following a quasi-experimental longitudinal evaluation. Research questions: Tr;';unlng 80 (49 0.89 (1. 142
The purpose of this study is to find associations between « To what extent is the MindUP™ program curriculum sustained by educators after the evaluation? " PErson (42) 89 (1, 142)

. . . . . . . . . Online 22 (15 0.35
the sustained use of MindUP™ in LDCSB primary grade « What are the factors associated with sustained implementation of the program? PD inIMindUP 15)
classrooms and internal — external factors of educators METHODS

and the schools. ves 19(13) 8.63 (1, 2?2)
Between 2016-2021, 279 educators of LDCSB in No 63 (44) 0.003

Southwestern Ontario were trained in MindUP™ through Note. *p<0.05, *p<0.01

a quasi-experimental multi-year implementation research Participants . . _ . — .

study of MindUP™ in Kindergarten to Grade 3 PROTOCOL Primary educators (Kindergarten to Grade 3) and school Table 3. Board level implementation support strategy associated with sustained implementation.

classrooms. We found significant impacts on students’ Timeline of the MindUP™ implementation district staff from schools in a Catholic School District in Sustained Discontinued  Chi square test of

social, emotional, and adaptive behaviour skills and and sustainability study Southwestern Ontario, Canada. n (%) n (%) independence

positive affects on educators, as compared to educators x°

and students who did not receive the training/ program 21 survey Table 1: Descriptive Statistics Summary of Survey Participant (DOF, N)

(Crooks et al., 2020; Kim et al., 2021). Trained educators respondents 5 respondents Sustainability Study Characteristics D

iIncluded Support staff/ administrators trained for district- trained in MindUP 23 survey 34 survey 24 survey attended online Survey distributed Variable Mean or Std Dev. Min_ Max Use of resource package

wide capacity building and educators trained to implement - and trauma- respondents respondents OROIRONS - ey of  JEmUeny o e A2 Percentage Yes 56 (46) 20 (16) 49.4 (1, 123)

the program as part of the study. A Steering Committee informed practice trained trained trained practice A2 TEEReme i) no 4 (3) 43 (35) 0.000***

. . _ Years teaching/ in 17.1years 8.7 1.5 46
provided many resources intended to support and sustain l education Note. *p<0.05, **p<0.01, ***p<0.001

Table 2. Individual characteristics associated with implementation and sustainment.

the implementation of MindUP ™. Age 25-34 years 14.1%
Sustainability study findings can contribute to the 35.44 39 49
-44 years 4%

identification critical stages and the associated strategies : -
45-54 years 28.9% Sustained Non start/ ANOVA Single

that could promote SUStamablhty of program 6 respondents 17 respondents 18 respondents 5 respondents 32 survey respondents . Discontinued Factor
attended Spring attended Spring attended Spring attended online trained via online Soyears +  14.8% Mean Var Mean Var F (1 : 136) o)

Booster Training Booster Training Booster Training community of modules Gender Male 6.3% Years teach I ng/ in 1 75 93 1 1 67 635 023 062

LITERATURE REVIEW pracice Female  92.3% education

Current Role ECE 16.2%
Sustainable Implementation Support Strategies: Trained implementors received a Teacher 79 59,

MindUP™ is a mindfulness-informed SEL program resource package of curriculum-aligned storybooks, chime, Hoberman Sphere breathing ball, o 0 9 SU MMARY AND CONCLUS'ONS
shown to promote cognitive and SEL skills such as and mindfulness activities cards. MindUP™ lesson extensions of District-specific and °f i

self-awareness, self-management, and perspective Catholic-relevant activities, parent handouts, and resources provided on the community of  Training Inperson  77.5%
taking for children who receive the program (Schonert- practice (CoP) sharing site. Online 29 59,

Reichl, 2015).
In an evaluation of MindUP™ in LDCSB, a school

district in Southwestern Ontario, we found evidence of

2017-2018 2018-2019 2019-2020
Table 4. Comparison of average teaching/ education experience between sustainment groups.

implementation.

The majority of educators trained in MindUP™ who remain eligible to implement,

discontinued use of the program, while 42% (n=60) sustained program
Education Diploma 12.7% Implementation.

Survey: In January 2022, every LDCSB educator trained in MindUP™ was invited to Bachelor  63.4% Sustained implementation is statistically independent from training format (i.e. no

" focts including | d child behavi | participate in an online survey. Survey respondents (n=142) indicated their implementation or Graduate  14.8% difference in sustainment between respondents trained in person or online) and
posllollve © gc Sk'nC;J |In92(|)r28roved Cdl 0° adV|outra discontinuation of the program. Respondents self-identified factors that they attribute to their | | . | years experience in education (i.e. no significant difference in in average years
problems (Crooks et al., ) and reducing educator sustained implementation or barriers that lead to discontinuation. MindUP ves 37.3%  e.g. Booster sessions, of teaching experience between sustainment groups).

burnout and stress (Kim et al., 2020). professional Master trainer, Online T ™ . - :
The implementation of evidence-based prevention development community of practice, etc. Participating in MindUP ™ professional development (booster training sessions,

orograms, such as MindUP™. needs to be sustained Data Analysis: Dropoff analysis to determine points of discontinuation. Descriptive statistics No master trainer, and online CoP sessions) and use of the provided resources
over time to produce the intended benefits for children for respondent characteristics, chi square tests/ ANOVA were utilized to examine the statistical (storybooks, sphere, chime, lesson extensions, parent handouts, etc.) are

: : Number of participants significantly associated with sustainment of the program.
i is limited i independence between variables. 9 y prog
]SaH(igrg \{[\aealfs’pfgo?c.eﬂ;irsete;isng 9 |tiede:teeraetm’:tic())rrl] thoef P Recommendations are to provide high quality ongoing training/ professional

. hased . hools (Amold et al development and various program resources to support sustainable
g\6|21e)nce- ased programs in schools (Arnold et al, F|ND|NGS implementation of evidence based practices.

Sustainabilit ¢ ® hased tal  health |dentification of the critical points of discontinuation phases can inform processes
pfosg?;rr]r?s Iblyy teaocheresv:sedneﬁ‘ier;egsaes themceonnznue deﬁse to promote more successful implementation, program effectiveness and ultimately

_ _ . _ . . e . . . . . sustainability of such initiatives.
(S)Lﬁ;[gizntcutgu;::jusﬂinccirr?elgogsgtsm:’; ?H;enveé‘ t\r/]\?etisf Figure 1. Dropoff analysis chart identifying the extent of MindUP curriculum implementation sustained after the research study. Factors identified as associated with sustained implementation of evidence-based

Discontinuation of the MindUP™ mental health promotion programs can impact multi-sector partnership plans for
program implementation based on Implementation in schools.

self-reported survey respondents
Check out our website for more from the MindUP for Young during the data collection time = ©3% (142 of 226) of educators currently eligible to
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school district level data of Crooks, C.V., Bax, K., Delaney, A., Kim, H., & Shokoohi, M. (2020). Impact of MindUP among young
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Videos _ Al “~ Han, S.S., & Weiss, B. (2005). Sustainability of teacher implementation of school-based mental health
maternity leave, left the district, programs. Journal of Abnormal Child Psychology, 33 (6) 665-679.

etc.). Three discontinuation points 60 SUSTAINED 10 respondents discontinued after implementing the . . . . Kim, S., Crooks, C.V., Bax, K., & Shokoohi, M. (2021). Impact of trauma-informed training and

were identified, and 60 educators orogram multiple time Discontinuation Point 3 mindfulness-based social-emotional learning program on teacher burnout: A mixed-methods

: ] T study. School Mental Health, 2021(13), 55-68.
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